
Being Me - Year 9



Theme Assembly
THEME: Being Me - Personal Identity 

ASSEMBLY TITLE
Who do we think we are?

INTENDED OUTCOMES
• To introduce the concept of WDWTWA?
• To explore why the question is being asked
• To explore ways of looking at the question

RESOURCES 
• Resource sheet - Assembly

ASSEMBLY PRESENTATION/DESCRIPTION

The assembly is looking at the theme of Being Me - Personal Identity. It is an opportunity for the 
students to think about what makes up their own identity and also all the different identities around 
them. How many of the things that they think are important to them also matter to other people?

‘Who Do We Think We Are?’ is a way for us all to ask some questions and discuss what is meant by 
the term ‘identity’. Is it about colour, or faith, or can it mean different interests in music?

REFLECTION

In this assembly we have reflected on ‘Being me, Our Personal Identity’ and the questions it raises for 
us as an individual, in our communities, in our relationships with others. 

Can learning about the different identities we all have and the diversity that is in all, help us relate to, 
and appreciate our own unique personal identity? 

Whilst we reflect we can appreciate that our identity is something that can have many descriptions and 
therefore many things in common with the world around us. We are all citizens of the world at the end.



Being Me - Personal Identity - Resource Sheet

Assembly - Who Do We Think We Are?

Script/ lead statements and questions

Look at the person next to you - do you know their name?

Do you know a lot about that person? Ask the students to tell you something about the 
person next to them.

Now look at yourself - do the people next to you know all about you?

Introduce the phrase ‘Who Do We Think We Are?’ 

Could you describe who you think you are in three words - not the people around you - just 
you?  Receive some responses from your students.

Are three words enough?

An example: Teacher, woman, football fan. Does that tell you everything about me?

Do any of these questions matter or play a role in who you think you are?

Where we were born?

Where our parents or grandparents came from?

Where we live?

The communities that we are part of?

Our faiths or beliefs?

What it says on our passport?

Who we support at sport?

Do these questions matter at different times? 

This half term in PSHE we are looking at the theme of Being Me - Personal Identity. It is 
an opportunity for us to think about what makes up our own identities and also at all the 
different identities around us. How many of the things that you think are important to you 
also matter to other people?

How often do things that are the same as other people not seem to matter to you at all?

Who Do We Think We Are? Is a way of for us all to ask some questions and discuss what 
is meant by the  term ‘personal identity’, - is it about colour, or faith, or can it mean different 
interests in music?

Poem/reading:

Option 1

Who’s Who

I used to think nurses  
Were women, 
I used to think police 
Were men, 
I used to think poets 



Were boring, 
Until I became one of them.

Benjamin Zephaniah, ‘Talking Turkey’s’, Puffin Books 1995

OR Option 2:

Different 
Not to say what everyone else was saying 
not to believe what everyone else believed 
not to do what everybody did, 
then to refute what everyone else was saying 
then to disprove what everyone else believed 
then to deprecate what everybody did, 
was his way to come by understanding 
how everyone else was saying the same as he was saying 
believing what he believed 
and did what doing. 

By Clere Parsons (1908 - 1931)

Moment of reflection

In a world that is constantly changing, where communication is global it is sometimes 
important to look at the immediate issues in our own lives that we think create our own 
identities. Before we make assumptions about what other people think, want and believe 
we should explore all the different ways that we would describe ourselves and want to be 
described 

The British (serves 60 million)
From  “Wicked World” Puffin books, London 2000

Take some Picts, Celts and Silures 
And let them settle, 
Then overrun them with Roman conquerors. 

Remove the Romans after approximately 400 years 
Add lots of Norman French to some 
Angles, Saxons, Jutes and Vikings, then stir vigorously. 

Mix some hot Chileans, cool Jamaicans, Dominicans, 
Trinidadians and Bajans with some Ethiopians, Chinese,~ 
Vietnamese and Sudanese. 

Then take a blend of Somalians, Sri Lankans, Nigerians

And Pakistanis, 

Combine with some Guyanese

And turn up the heat. 

Sprinkle some fresh Indians, Malaysians, Bosnians,

Iraqis and Bangladeshis together with some

Afghans, Spanish, Turkish, Kurdish, Japanese

And Palestinians 

Then add to the melting pot. 



Leave the ingredients to simmer. 

As they mix and blend allow their languages to flourish

Binding them together with English. 

Allow time to be cool.

Add some unity, understanding, and respect for the future,

Serve with justice

And enjoy. 

Note: All the ingredients are equally important. Treating one ingredient better than another 
will leave a bitter unpleasant taste.

Warning: An unequal spread of justice will damage the people and cause pain. Give 
justice and equality to all. 

In this assembly we have reflected on ‘Being me, our personal Identity’ and the questions 
it raises for us as an individual, in our communities,  in our world and in our relationships 
with others. 

Can learning about the different identities we all have and the diversity that is in all, help 
us relate to, and appreciate our own unique personal identity? 

Whilst we reflect we can appreciate that our identity is something that can have many 
descriptions and therefore many things in common with the world around us. We are all 
citizens of the world at the end.



Being Me
Thought for the week

The most 
exhausting thing 

in life is to be 
insincere 



Being Me
Thought for the week

Learn to be who 
you are and learn 
to accept all that 

you are not



Being Me
Thought for the week

To wish you were 
someone else 

is to waste the 
person you are 



Being Me
Thought for the week

It is not the 
mountain we 
conquer but 
ourselves  

Edmund Hillary 
 



Being Me
Thought for the week

Believe in your 
dreams and 

they may come 
true, believe in 

yourself and they 
will come true 



Being Me
Thought for the week

Why compare 
yourself to 

others? 
No one in the 

entire world can 
do a better job 
of being you 

than you



Being Me - Personal Identity - Year 9
Resources to source prior to teaching theme

Lesson Number Description (eg. book/dvd) Title Author/Publisher

3 Download
www.teachers.tv/search/
video/?q=troubled+minds

This is available from 
teachersnet, The ‘Troubled 
Mind’ series

Please preview both of 
the programmes that 
deal with Anorexia and 
Self Harm

4

5 Access to computers

6 School Mission Statement

Magazines and 
newspapers material to 
make collages

Access to Computers
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Overview of Lessons

Theme: Being Me - Personal Identity Year: 9

Lesson Title Intended Learning Outcomes

1. Questions of Identity • I can explore features of my own identity (P.2.1b)
• I can identify my own multiple identities and the challenges 

and opportunities they present.(P1.4b)
• I can see the world from other people’s point of view.  

(SEAL 33)

2. The Basics • I understand that conflicts can occur within identity  
(SEAL 11)

• I can reflect on personal strengths, achievements and areas 
for development (P2.1b)

• I can identify my current limitations and try to overcome them 
(SEAL 3)

3. Conflicts (1) • I understand how health can be affected by emotions  
(SEAL 7)

• I can listen to others and can respond effectively in ways that 
can make them feel better (SEAL 34)

• I can recognise that self esteem can be affected by a range 
of factors (P1.1a)

4. Conflicts (2) • I understand that we may face conflicts within our personal 
journey (SEAL 3)

• I know where to get help and support if I face personal 
conflicts (P2.2b)

• I understand the importance of self esteem and valuing 
myself and others (SEAL 4)

5. Qualities I Admire • I can recognise the qualities I need to help me to achieve my 
goals (SEAL 30)

• I understand that during my life these qualities may vary and 
change (P1.1c)

• I understand the importance of considering and evaluating 
advice I have been given (SEAL 5)

6. Who am I? • I understand that I can reject or accept influences that will 
make up my personal identity (P2.1b)

•   I am part of this school’s group identity (P1.4b)

End of Theme Product/ Project Outcome:
There is no end product that requires work from all the sessions.  There is in Lesson 6 some work 
that can be used for display in the entrance hall. This could be a Year 7,8 and 9 display of the work 
from the whole theme ‘Being Me.’



YEAR GROUP:9 LESSON 1 TERM: Autumn
THEME: Being Me - Personal Identity - Questions of identity

LEARNING INTENTION/’I’

I can explore features of my own identity 

I can identify my own multiple identities and the challenges and opportunities they present

I can see the world from other people’s point of view

VOCABULARY
Identity, ethnicity, multiple identity, problems.

RESOURCES 
•  Handout - ‘More than one identity’
•  Definitions of identity, ethnicity, multiple identity

TEACHING/LEARNING ACTIVITIES 

Engagement 

Ask students to consider what best describes their personal identity (list could include gender, age, 
background, culture, hobbies, religion, their friends, their look, music etc) 

Discuss:

Are there some things you would change about your identity?

Are you different around different people? In what way?      

Core Activity

Explain the concept of multiple identity (see notes). 

Discuss in groups:

How does your identity differ around your:

• Parents

• Teachers

• Friends

Each group to feedback key points to the class.

Discuss with the class that our identity can cause us problems, that some people may want us to be 
different things or may not accept some parts of our identity.

In groups read each of the case studies and complete the ‘more than one identity’ handout which 
asks students to identify the personal identity trait of each character, the benefits of these identities 
and the challenges they may face in being ‘who they are’.

Each group feeds back on one of the case studies and the other groups add any further information 
or points for discussion. Teacher needs to ensure that the key messages are brought out.

Plenary

Which character do the students think will stay true to themselves? 

Which character might have problems in later life? What might these be?

Which character will face the least challenges? Why do you think this is?

KEY QUESTIONS

What forms my identity?

What is meant by multiple identities?

How can our identity sometimes cause us 
problems?

AFL

The core activity introduces a number of complex 
ideas. Point this out to students and encourage 
them to ask questions of you and their peers to 
find out more and to extend their thinking.

DIFFERENTIATION

The group work involves collaborative working and mutual support. Ensure that where necessary 
students are helped to understand the phrase multiple identity.

CROSS CURRICULAR OPPORTUNITIES

Literacy

Reflective
learners

Assess themselves and  
others, identifying  
opportunities and  

achievements



NOTES

Definitions - Identity - who or what someone or something is. This can be based on a variety of 
factors: our gender, age, ethnicity, background, culture, hobbies etc.

Ethnicity - a group you belong to with a shared history, sense of identity, geography and cultural 
roots. Everyone has an ethnicity.

Multiple identity- Recognises that we are more than ‘one identity’. We may have different identities on 
the circumstances we are in or the people we are surrounded by.

NB There is no direct final product for this unit of work due to the sensitivity of some of the lessons, 
there is however a final task that draws the unit together in Lesson 6.



Lesson One -Definitions

• Identity – who or what someone or
something is. This can be based on a variety
of factors: our gender, age, ethnicity,
background, culture, hobbies etc.

• Ethnicity – a group you belong to with a
shared history, sense of identity, geography
and cultural roots. Everyone has an ethnicity.

• Multiple Identity- Recognises that we are
more than ‘one identity’. We may have
different identities on the circumstances we
are in or the people we are surrounded by.

Lesson Two – Self Concept

Self-Concept

Ideal selfSelf-image

Self-esteem

Lesson Two  -BASICS

B – Belonging ( Family, friends, school,

community)

A – Aspirations ( What you hope for the

future)

S – Security/safety (home, shelter,

friends, family)

I – Identity (Self image – Who am I?)

C – Competency (What are you good at?)

S – Success – (Your achievements)

Lesson Two -  BASICS - Example

I would like to pass grade 7!!I have achieved grade 6

singing

SuccessS

I’d like to get better at music and

dance

I am good at music and

dance

CompetencyC

I don’t want to change

anything…..

I am happy with who I am. I

have lots of hobbies and

friends

IdentityI

I would like to move to another

area with my family

I feel secure in my family

home but I don’t always feel

safe in the area where I live

Safety/

Security

S

I would like to become a famous

singer!! If this isn’t possible I

would like to be a music teacher!

I would like to pass my

music exam

AspirationA

I am happy with thisI have a family and lots of

friends

BelongingB

This is what I hope/aim forThis is me now

Lesson Three – Definition -Anorexia Nervosa

• Anorexia nervosa is an eating disorder
characterized by extremely low body weight,
distorted body image and an obsessive fear
of gaining weight.

• Refusal to maintain body weight at or above
a minimally normal weight for age and height
(e.g. weight loss leading to maintenance of
body weight less than 85% of that expected;
or failure to make expected weight gain
during period of growth, leading to body
weight less than 85% of that expected).

• Intense fear of gaining weight or becoming
fat, even though underweight.

Lesson Six – All My Life….

        All my life I had been looking for something and
everywhere I turned someone tried to tell me
what it was.  I accepted their answers too,
though they were often contradictory. I was
naïve.  I was looking for myself and asking
everyone except myself questions which only I
could answer.  It took me a long time and much
painful boomeranging of my expectations to
achieve a realisation everyone else appears to
have been born with:

    that I am nobody but myself.
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Definitions

Identity

who or what someone or something is. This can be based on 
a variety of factors: our gender, age, ethnicity, background, 
culture, hobbies etc.

Ethnicity

a group you belong to with a shared history, sense of identity, 
geography and cultural roots. Everyone has an ethnicity.

Multiple identity

Recognises that we are more than ‘one identity’. We may 
have different identities on the circumstances we are in or the 
people we are surrounded by.



YEAR GROUP:9 LESSON 2 TERM: Autumn
THEME: Being Me - Personal Identity - The Basics

LEARNING INTENTION/’I’

I understand that conflicts can occur within identity 

I can reflect on personal strengths, achievements and areas for development 

I can identify my current limitations and try to overcome them 

VOCABULARY
Belonging, aspiration, security, competency, safety, success, self esteem. 

RESOURCES 
• Handout - Self Concept Slide
• Handout - Definition of BASICS
• Handout - Example of experience of BASICS

TEACHING/LEARNING ACTIVITIES 

Engagement 

Discuss with the students that their personal identity is often different when they are with other 
people (Recap of lesson 1 talk about the character that they felt might face most challenges later in 
life and draw out why.)

Discuss with the class the range of things that can happen to a young person if they are not confident 
in who they are. What might they do to fit in with their peers, perceived ideal self e.g. Reliance on 
drink, drugs, eating disorders.  

Core Activity

Share the ‘Self concept slide’ with the students. Explain how our self concept is made up of our 
‘perceived self image’ (what we believe about ourselves - our strengths, traits, image etc) and ‘our 
ideal self’ (what we aspire to be). The smaller the gap between our self image and our ideal self, the 
higher our self-esteem because we are where we aspire to be and are happy with ourselves. The 
bigger the gap, the lower our self esteem is because we aren’t how we aspire to be. 

Then explain that in order to gain self esteem and a positive sense of themselves we need to have 
key things in place and this can be described through the concept of BASICS (See handout of 
definition):

B - Belonging

A -  Aspirations

S - Security/safety

I - Identity

C - Competency

S - Success

Share the example of a basics sheet which shows how these elements might be explained or 
experienced.

Divide the class into six groups giving each group a letter/concept from ‘BASICS’ and ask them to 
think about what might happen to somebody of their age if they didn’t have; a sense of Belonging or 
no Aspirations or didn’t feel Secure and Safe etc. 

Encourage the students to discuss what could happen if a 14 year old grew up with no sense of 
Belonging - how would that person feel, how would they behave etc. 

Each group feeds back key points from their discussion. Teacher to make the point that we all might 
lack some of these basics but it is necessary for to have some of them in order to meet challenges 
that happen to us in life.

Reflective
learners

Assess themselves,  
identifying  

opportunities and  
achievements



Plenary

Draw together the ideas that have come out of this lesson and ensure these key messages are 
shared:

We all need to belong in some way.

That we all need to aspire towards something but something that is realistic and achievable. It is 
important that we aren’t bitter or jealous of others in our aspirations as this can lead to negative 
behaviours.

We are all competent in some things but not others necessarily and are all able to celebrate our 
successes.

We might not have all of the BASICS in place at any one time but need enough of them to meet life’s 
challenges.

Circle round if students feel able to/want to share – One aspiration I have is……….

KEY QUESTIONS

What shapes our personal identity?

How might our personal identity change?

How might we shape our own personal identity?

How can we nurture a positive sense of 
ourselves?

AFL

Students are encouraged to ask questions to 
find out the meanings of the words belonging, 
security, aspirations, competency, success, 
identity.

DIFFERENTIATION

By allocating students to groups in advance, the teacher can aim to achieve a suitable mix in which 
all can contribute to the task at their own level.

CROSS CURRICULAR OPPORTUNITIES

NOTES

Be sensitive of individuals who may have low self esteem and may find this lesson difficult.
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YEAR GROUP:9 LESSON 3 TERM: Autumn
THEME: Being Me - Personal Identity - Conflicts

LEARNING INTENTION/’I’

I understand how health can be affected by emotions 

I can listen to others and can respond effectively in ways that can make them feel better 

I can recognise that self esteem can be affected by a range of factors  

VOCABULARY
Anorexia, conflict, troubled, illness, emotional health, (Vocabulary from previous lesson)

RESOURCES 
• Handout of BASICS definitions from previous lesson
• Handout - Definition of Anorexia
• Teachers TV - Troubled Minds - www.teachers.tv/search/video/?q=troubled+minds

TEACHING/LEARNING ACTIVITIES 

Engagement 

Recap on BASICS from previous lesson, can the students remember what the initials stood for?

Core Activity

Discuss with the students that they are going to watch a short programme about a young girl that 
suffered from anorexia. Make sure that all students understand what this is. Show handout.

Show the film:

Troubled Minds - Anorexia.

Troubled Minds is a series of short animations narrated by young people who have suffered from 
a range of psychological illnesses and syndromes. In this programme, recovered anorexic Nicole 
describes the dangerous eating disorders that once threatened her life. Nicole talks openly about her 
feelings of not belonging and the challenges she faced in deciding to overcome this disorder.

Ask the students to discuss in groups their thoughts and feelings relating to this programme. Allow 
groups to feedback.

Watch the film for a second time and then in groups think about the BASICS that the girl in the film 
may or may not have had. Give time after the film for each group to complete the work. Feedback 
and discuss which BASICS Nicole may or may not have had.

Emphasise that anorexia is a complex illness but that there is lots of help available. Highlight where 
local help can be gained. It also affects boys as well as girls.

Plenary

Ensure that Help lines are made available for students to take away at the end of this lesson. 
Make sure that they all know and are sure of whom they can talk to in the first instance e.g. Pastoral 
worker, tutor, etc.

KEY QUESTIONS

What factors might contribute to an illness such 
as anorexia? 

How did you feel about Nicole?

Where could I obtain help and support for a 
problem?

What help is available to young people?

AFL

Teachers use of open questions

DIFFERENTIATION

The discussions involve collaborative working and mutual support. Some students may need further 
help to understand the meaning of anorexia. It would be beneficial to be wary of groupings for 
students who may be sensitive to this issue so partner work may be advisable.

CROSS CURRICULAR OPPORTUNITIES

Links to Healthy Schools

Independent 
enquirers

Consider the influence of  
circumstances, beliefs  

and feelings on  
decisions and  

events



NOTES

Please watch this DVD before you show this to your class, judging whether it is suitable for 
your students. Be aware of sensitivities for some students. 

Ensure that there is an updated PSHEE policy in school and that parents/carers are given 
prior notice and made aware of the content of this lesson.



Definitions

Anoraxia nervosa is an eating disorder characterised 
by extremely low body weight, distorted body image and 
an obsessive fear of gaining weight. 

Refusal to maintain body weight at or above a minimally 
normal weight for age and height (e.g. weight loss leading to 
maintenance of body weight less than 85% of that expected; 
or failure to make expected weight gain during period 
of growth, leading to body weight less than 85% of that 
expected). 

Intense fear of gaining weight or becoming fat, even though 
underweight. 



YEAR GROUP:9 LESSON 4 TERM: Autumn
THEME: Being Me - Personal Identity - Conflicts (2)

LEARNING INTENTION/’I’

I understand that we may face conflicts within our personal journey

I know where to get help and support if I face personal conflicts

I understand the importance of self esteem and valuing myself and others

VOCABULARY
Self harm, self esteem, troubled mind, self harm, physical pain, emotional pain.

RESOURCES 
• Teachers TV - Troubled Minds  
• www.teachers.tv/search/video/?q=troubled+minds

TEACHING/LEARNING ACTIVITIES 

Engagement 

Ensure that there is a strong group charter so that there is a supportive atmosphere within the 
classroom.

Ask students to write on a slip of paper one thing they are really good at and one thing they would 
like to be good at. Make sure that the students are aware that these may be shared with the class. 
Collect the slips in and place them in a box. Pick out some slips of paper and read them out.  
The students try to guess who the slip of paper belongs to. 

Core Activity

Discuss with the students the content of the DVD that they are going to watch.  Explain that Self 
Harm is a very complex issue and it is not always easy to solve with one solution.  Also reassure the 
students that there is a lot of help available 

Show the film -Troubled Minds - Self Harm

THE PROGRAMME CONTAINS DESCRIPTIONS OF SELF-HARM. TEACHERS ARE ADVISED TO 
WATCH IN FULL BEFORE USING IN CLASSROOMS.

Troubled Minds is a series of four short animated films, narrated by young people who have been 
real-life sufferers from a range of psychological illnesses and syndromes.

In this video, a young woman describes how she took to physically harming herself in order to seek 
relief from the emotional pain she was suffering.

As this is such a sensitive issue, the groupings that you use for the next activity will depend on your 
judgement and the needs of your students.

In pairs or groups ask the students to consider the following:

What might be the factors that lead to self harm?

What help might be available to someone?

In groups or pairs this work would lend itself to some poetry writing/art about how the young woman 
felt, but it would be advisable if the poem could end with a positive line that there is ‘light at the end 
of the tunnel.’

Plenary

Students can share some of the poems if they are willing.

Ensure that Help lines are made available for students to take away at the end of this lesson. Make 
sure that they all know and are sure of whom they can talk to in the first instance e.g. Pastoral 
worker, tutor, etc.

KEY QUESTIONS

What might be the factors that lead to self harm?

What help might be available to someone?

AFL

The plenary activity provides an individual review 
of the learning enabling students to reflect.

DIFFERENTIATION

Only those who are confident need to take on the sharing of their work and ideas.

CROSS CURRICULAR OPPORTUNITIES

Literacy

Art

NOTES

Please watch this DVD before you show this to your class, judging whether it is suitable for your 
students.  Be aware of sensitivities for some students 

Ensure that there is an updated PSHEE policy in school and that parents/carers are given prior 
notice and made aware of the content of this lesson

Independent 
enquirers

Explore issues, events or 
problems from different 

perspectives



YEAR GROUP:9 LESSON 5 TERM: Autumn
THEME: Being Me - Personal Identity - Qualities I Admire

LEARNING INTENTION/’I’

I can recognise the qualities I need to help me to achieve my goals

I understand that during my life these qualities may vary and change

I understand the importance of considering and evaluating advice I have been given  

VOCABULARY
Success, admire, qualities. 

RESOURCES 
• BASICS Resource sheet - definitions from lesson 2
• Resource Sheet ‘Life Chances’
• Access to computers

TEACHING/LEARNING ACTIVITIES 

Engagement 

Think back to the BASICS that were discussed in the last three lessons. If as a child you do not have 
that many in place does that mean you will find life a challenge?  If someone looks like they have 
every thing does that mean that they will be successful in life?

In groups look at the three descriptions of a person’s childhood and how their life journey developed.

Which of the BASICS did they have or not have? 

Why, why not? 

Does money matter? 

Teacher to draw out that we do not need to have all these BASICS in place all of the time and at 
sometimes during our lives some of these stands will be much weaker and others may become 
stronger. Which of the BASICS do students think is the most important?  

Core Activity

Research someone they admire - this could be done in groups, pairs, or individually. Did they have 
many BASICS in place as a child? (Wikipedia web site can be helpful to find out this information) 

Why do you think they were successful?

What qualities do you admire about them?

Try to get the pupils to think wider than pop stars and footballers! Think about Mandela, people that 
they have learnt about in history that have contributed to society

Feedback

Plenary

Draw out the qualities that most of these people have?

In a round………….If they could choose one quality that they would like to have what would that be.

KEY QUESTIONS

Did the people that had been successful have all 
the BASICS in place?

Why do some people who ‘on the surface have 
everything’ not succeed in later life?

Why do some people, who we believe, have very 
little as a child, become successful as an adult?                                             

AFL

Opportunity for peer assessment in pair/group 
activity. E.g. What they did well and how this felt.

DIFFERENTIATION

Teacher and TA support for students who find research challenging.

CROSS CURRICULAR OPPORTUNITIES

History

Geography

RE

NOTES

Effective 
participators
Act as an advocate  
for views and beliefs  

that may differ  
from their own



Life Chances

Bruce Oldfield    Born 14 July 1950 
Oldfield was brought up and educated in the care of children’s charity, 
Barnardo’s. 
He was educated at Ripon Grammar School, Sheffield College, and 
Ravensbourne college. He graduated from St. Martin’s School of Art in 
London in 1973 to critical acclaim.  
He is a British fashion designer, best known for his couture occasionwear. 
He dresses Hollywood actresses, British and International royalty and 
European aristocracy; famous clients have included Sienna Miller, Barbra 
Streisand, Catherine Zeta-Jones, Diana Ross, Emmanuelle Seigner, Taylor 
Swift, Anjelica Huston, Faye Dunaway, Melanie Griffith, Charlotte Rampling, 
Jerry Hall, Joan Collins, Queen Noor of Jordan and Queen Rania of Jordan 
and Diana, Princess of Wales.
In 1990 Oldfield was awarded the OBE for services to fashion and industry; 
and in 2004 he published his autobiography “Rootless”. 
He is also a Vice President of Barnardo’s.
Today, couture, bridal and ready-to-wear, together with an accessories line, 
can be found at 27 Beauchamp Place, London SW3 INJ. He redesigned 
McDonald’s Staff uniform for 2008.

Leslie Thomas 
Orphaned at the age of 12, Thomas was subsequently brought up in a 
Dr Barnardo’s home. 
In 1949, Thomas was called up for National Service and embarked on a two 
year tour of duty in Singapore with the Royal Army Pay Corps. 
On his return to England in 1951, Thomas continued working for the local 
newspaper group in North London where he had worked before his National 
Service, but within 5 years he was working for The Exchange Telegraph 
news agency, now Extel, and eventually with the London Evening News 
newspaper, first as a sub-editor, later as a reporter. He stayed with the 
Evening News until 1965, when he embarked full-time on his writing career.
In 1984, Thomas published In My Wildest Dreams recounting his childhood 
in South Wales, his days in Doctor Barnardo’s Homes in London, his 
National Service in the Far East, and his journalistic career.
Leslie Thomas has written over 25 best selling books.

The Honourable Alice Magdalen Sarah Ormsby-Gore Born 22 April 1952  
She was the youngest daughter of William David Ormsby-Gore, 5th Baron 
Harlech and his first wife Sylvia Thomas. A descendent of William the 
Conqueror and of Mary Tudor, Queen of France, she became engaged to 
guitarist Eric Clapton but never married. She died of a heroin overdose in 
1995.
Alice Ormsby-Gore died in poverty, found dead in a bedsit in Bournemouth, 
Dorset, having taken six times the fatal dose of heroin. 



YEAR GROUP:9 LESSON 6 TERM: Autumn
THEME: Being Me - Personal Identity - Who Am I?

LEARNING INTENTION/’I’

I understand that I can reject or accept influences that will make up my personal identity

I am part of this school’s group identity 

VOCABULARY
Positive influences, self esteem multiple identities.

RESOURCES 
• Resource Sheet – All my Life….
• School Mission Statement
• Magazines and newspapers material to make collages
• Access to computers

TEACHING/LEARNING ACTIVITIES 

Engagement 

Recap on the previous lessons drawing out what the key messages have been throughout the unit of 
work such as the need for self esteem, positive influences in our lives and the sense that we develop 
multiple identities in being ourselves. How does this become our overall identity?

Core Activity

Using the Resource sheet ‘All My Life’ in groups discuss what the person is really saying,

What does he mean?

How could we write that in a simpler form? 

Feedback in groups 

Look at your School Mission Statement; discuss how pupils feel about it.  

Think Back to BASICS does your school mission statement help you achieve any of these e.g. 
Belonging to a community, helping you with your Aspirations etc Which concept in BASICS do they 
think that the school does well? 

Individually students are to develop their own quote about being me that is personal to them e.g. ‘I 
want to be a successful……………but I will not step on people’s toes to get there’ OR ‘I am really 
happy being me , I remember who has helped me get this far’ etc etc

This can either be completed on the computer or by making a collage.  If they are making a collage 
they may want to use magazines and newspaper pictures for the background that reflect who they 
are. See Notes for ideas about displaying these 

Plenary

Share the work that they have completed making sure specific and positive feedback is given. 

KEY QUESTIONS

What is the most important aspect of BASICS 
which of those concepts are the most important 
and why?

AFL

The teacher’s feedback at the end of each 
presentation should model positive and 
constructive feedback.

DIFFERENTIATION

Teacher/TA support for students who may find this work challenging.

CROSS CURRICULAR OPPORTUNITIES

NOTES

Year 8 is making some large group collages about personal and group identity.  If your students 
choose to make a collage then this work could be linked to the Year 8 work with a joint display 
therefore reinforcing the idea of group identities.

Year 7 are making a PowerPoint presentation to be played on the computer loop in the entrance of 
the school.  Again this work is all about personal Identity.  The year 9 computer work could be added 
to this work

Reflective
learners

Assess themselves and  
others, identifying  
opportunities and  

achievements



All My Life

All my life I had been looking for something and everywhere I 

turned someone tried to tell me what it was.  I accepted their 

answers too, though they were often contradictory.  

I was naïve.  I was looking for myself and asking everyone 

except myself questions which only I could answer.   

It took me a long time and much painful boomeranging of my 

expectations to achieve a realisation everyone else appears to 

have been born with: that I am nobody but myself.



Certificate of Achievement

Being Me 
Year 9

has successfully completed the  
programme of study on Being Me

     signed                                 date
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